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Statement on Contributions to Diversity, Equity, and Inclusion 
 
My commitment to Diversity, Equity, and Inclusion is longstanding and sincere. Starting in 2014, 
and through the present, I have devoted most of my DEI-focused efforts to an organization called 
Students For Educational Justice (www.students4edjustice.org/), a youth-led, intergenerational 
organizing body that drives efforts for racial and educational justice in Connecticut. I helped 
Hillary Bridges found SEJ every step of the way from idea she had in 2014 to an organization that 
today has an annual budget over $300,000 and employs dozens. The mission of SEJ is to create a 
just education system and an equitable society in which all people understand the history of race 
and racism in the United States.  
 
My role in this organization has varied with its needs, from early days of planning and visioning, 
to assisting with grant-writing, budgeting, and financial management in their growth stage, to 
consulting in hiring and recruiting decisions and strategic planning in their operational stage, and 
most recently to continued fundraising as well as participating as a volunteer as they’ve taken on a 
life of their own and I’ve had the opportunity to step back and listen and learn from the brilliant 
and talented new generation pushing the organization’s work forward. I am one of very few white 
people involved in, as it is a safe space for people of color and Black people in particular. Today, I 
serve as Treasurer on the Board of Directors of SEJ. 
 
Throughout this work, I have become most deeply involved in the work of anti-racism, and it 
would be difficult to summarize the degree to which this work matters to me in this statement. 
However, please see a longer statement I sent as testimony to the General Assembly of the State of 
Connecticut, in support of HB7082, “AN ACT CONCERNING THE INCLUSION OF 
BLACK AND LATINO STUDIES IN THE PUBLIC SCHOOL CURRICULUM,” which I 
include at the end of this document; you can also read it at the following link, provided it has not 
expired:  
https://www.cga.ct.gov/2019/EDdata/Tmy/2019HB-07082-R000306-Kalikman,%20Philip-
In%20Support-TMY.PDF 
 
The Connecticut State House and Senate passed this bill in no small part due to the coordinated 
organizing efforts of SEJ and sister organizations throughout New Haven and the state. The full 
bill history is at the following link:  
https://www.cga.ct.gov/asp/cgabillstatus/cgabillstatus.asp?selBillType=Bill&which_year=2019
&bill_num=7082  
 
My commitment to DEI extends beyond anti-racist work to other important aspects of inclusivity. 
As a faculty member in mathematics, and the school’s only instructor in computer science and 
robotics, at Choate Rosemary Hall from 2008 to 2012, I was obsessively focused on recruiting 
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young women and students of color to participate in the honors/advanced math classes I taught, 
in my programming and robotics classes, and in extracurricular activities I supervised including 
the math team, the robotics team, the chess team, and the debate team in which women students 
and students of color were historically under-represented. My honors and advanced classes 
regularly had representation of and completion rates for female students and students of color that 
exceeded school-wide averages. 
 
These efforts required a vertically integrated approach. At the fundamental level, as a teacher or 
professor (or in fact as any leader or authority figure), one must create an inclusive space in one’s 
classroom, where students of all backgrounds, particularly under-represented backgrounds, feel 
welcome and deserving and belonging in the space with their peers who grew up with more societal 
endorsement of their deservingness of participation in such spaces. At higher levels, particularly 
when working in STEM and other fields with historical discrimination against particular groups, 
one cannot simply sit by and wait for these students to seek out opportunities in fields in which 
people like them have traditionally been discriminated against. One must recruit them actively, 
precisely because the societal default has dissuaded them both passively and actively from seeking 
out these opportunities for which they may be great fits. Furthermore, these efforts can compound, 
as members of under-represented groups who enter a field or are included in it may serve as 
ambassadors and recruiters to others who share their backgrounds and might otherwise hesitate. I 
did this not only on an individual by individual basis as a teacher, but also as a research manager 
at Ellington Management Group, where I worked from 2012 to 2017, and where I led a small 
team of programmers from 2013 to 2017. As I worked to recruit and hire my team, I often had to 
battle opposition from within the (entirely white, male-led) organization to extend an offer to a 
highly qualified female candidate or candidate of color when others preferred a white male 
candidate of comparable qualification whom they described as a better “culture” or “personality” 
fit for the firm. 
 
I am proud that female former research interns whom I hired and supervised now hold such diverse 
careers as Trader at Goldman Sachs and Senior Inventive Scientist at AT&T Research, and in 
fact one of these (whom I introduced to the programming language R in her internship) now heads 
the New York City chapter of R-Ladies, the worldwide organization dedicated to promoting 
gender diversity in the R programming language community. Likewise, female former students in 
my computer science and robotics classes now hold several technical, programmer/developer 
positions at firms such as Apple, Google, and robotics startups. And, while I have only been a 
courtesy research visitor at the Federal Reserve Bank Of New York, not an employee or affiliate 
of that institution, I have nonetheless had the opportunity to use my time there to continue to 
promote these causes. I have encouraged young women research assistants and researchers to 
apply to and consider PhD programs in economics and finance, and have advised them regarding 
navigating the complicated realities of being a woman in a male-dominated field, for example 
encouraging some not to eschew conferences or grants that are targeted to women (which they 
sometimes characterized as “reverse discrimination”) but to understand that the existence of such 
programs are actually mere first steps towards correcting deep historical and persistent injustices. 
I have likewise encouraged women researchers who are not interested in (or are not only interested 
in) academics to connect with my network of women scientists and researchers in technology and 
finance, and to pursue work opportunities with them as well. 
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I have extended this focus on outreach as President of the Exeter Association of Greater New York, 
Phillips Exeter Academy’s largest and most active regional alumni / family organization. I helped 
organize an event called “Learning To Talk About Race,” in which Exeter’s Director of Diversity, 
Equity, and Inclusion led a seminar discussion with about fifty alumni, parents, and other 
community members connected to Exeter intended to improve our ability to talk about race 
particularly in the context of the education system and classroom experiences, as well as to educate 
us more broadly regarding the history of race as a construct. I organized a follow-on “v2.0” the 
next year, in which more participants joined these discussions and also to discussed issues of 
inclusivity beyond race. I led an initiative to rewrite the organization’s by-laws to be more inclusive, 
and ensured through direct outreach and solicitation that the body drafting these by-laws had 
meaningful participation and representation from women and people of color, not only in numbers 
but also in the voice and power they hold in the process—thereby encompassing not only diversity 
and inclusion, but also equity, which as my work with SEJ has taught me neither diversity nor 
inclusion alone guarantees. 
 
One difficult aspect of support for DEI is knowing when to speak out against injustice that occurs 
in your community. I do not believe that anyone can fight every battle. But it is incumbent upon 
us to add our voices when they have valuable things to add. To this end, I cite three occasions 
when I wrote to the administration at Yale with regard to racism and violence towards women that 
outraged me. The first two letters were in regard to the persistent climate of sexual assault at Yale. 
In the pre-#metoo era, it outraged me (and continues to outrage me) that Yale students avoided 
criminal prosecution for sex crimes they committed on campus. I expressed this outrage in separate 
letters, first to Stephanie Spangler, Yale’s “Deputy Provost for Health Affairs and Academic 
Integrity” and “University Title IX Coordinator,” then to Peter Salovey, the President of the 
University. I include excerpts of these below, and will gladly furnish the full exchanges upon 
request. 
 

[2013 Feb 7] 
 
Dear Stephanie,  
 
As an uninvolved bystander but citizen generally concerned for victims' rights 
[victim, in the literal sense of one against whom a crime was committed, a word 
I intend without other connotation] and in particular womens' rights, I'd like 
to share the following thought: it is discouraging that so often in the report 
you shared, the denouement of a crime is that the victim (usually female) 
"declined to pursue the matter further." I'm not in charge, but if I were, I 
would be worried that my subordinates were doing something wrong if so many 
cases brought to their attention resulted in women not feeling supported enough 
to carry through the investigation, and in particular if so few resulted in 
discipline for the perpetrators. (It also worries me that there are so many 
cases to begin with, and one can only imagine there must be many more that are 
not even reported.)  
 
I know it's anything but an easy issue. But I don't believe that "sexual 
misconduct seminars," "sensitivity training," and quizzes at registration will 
alleviate anything. (If you have data that says otherwise; I'm all ears, but 
the bottom line I read in the report you just shared is that whatever is being 
done now is nowhere near enough.) It's too easy to breeze through and just say 
the right things; everyone knows what they're supposed to say--the issue is 
getting them to do what they're supposed to do--or more particularly, getting 
them not to do what they're not supposed to do. What would help, in my view, 
would be enforcing real consequences: firing/permanently dismissing offenders, 
and, especially, referring cases to the criminal justice system where they 
belong. Perpetrators of violent crime and/or sexual crime should be prosecuted 
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to the full extent of the law; that the crime took place on campus should not 
protect a perpetrator from facing the consequences for his actions.  
 
 
 
... 
 
 
 
[2013 Aug 7] 
 
Dear Peter,  
 
Thank you for your thoughtful note to the community. I appreciate, as I'm sure 
do many of my peers and colleagues, that you are giving serious attention to 
this matter.  
 
Not that I presume to be first to express this thought, but I remain somewhat 
dissatisfied by one part of what you have expressed. Namely: would you please 
consider explaining to the community why "Yale reports any complaint it receives 
of rape, assault, or criminal misconduct to the Yale Police Department, which 
has full law enforcement and arrest powers" rather than to the New Haven Police 
Department and/or a local District Attorney?  
 
To put the question differently: if the YPD really is a full-fledged police 
department with powers of arrest etc., why does it choose not to arrest rapists 
and refer their cases to the criminal justice system so they can be prosecuted 
and penalized, as would any other members of society not already privileged 
enough to be at a place such as Yale?  
 
Shouldn't those accorded such a privilege be held, if anything, to higher 
standards of conduct, rather than further insulated from the consequences of 
their actions by the very privileges that ought to make understanding and 
complying with social norms and ethics easier than it is for the rest of 
society?  
 
If the answer boils down to the difficulty, to which you allude below, of 
ascertaining the facts of a case, so be it. Yet I am skeptical that such 
difficulty is a complete explanation. Ascertaining facts is always difficult 
in he-said/she-said cases, yet plenty of those cases do make it into the 
criminal justice system and are successfully prosecuted--just seemingly not 
from college campuses.  
 
Thank you very much for your consideration. I know that you and I both sincerely 
hope that Yale can eradicate this scourge from its campus; personally I think 
it has better chances of doing so if perpetrators face true legal jeopardy for 
their crimes.  
 
Best wishes,  
 
Philip Kalikman  
 

 
I have been relieved to see the progress that supports of the #metoo movement have made in 
bringing a modicum of common sense to the public’s awareness of sexual assault and harassment 
and that men are finally just beginning to take notice and revise their behavior, though we have 
only scratched the surface of progress in this dimension. 
 
The third message I sent was with regard to an incident of racial profiling against a Yale graduate 
student. This case (which eventually garnered attention in the New York Times) was of a white 
student calling the police to a report a Black student and resident of a Yale graduate student 
housing complex who was napping in the common room; the police came and harassed and 
profiled the Black student. News of the incident spread on campus, prompting the Dean of the 
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Graduate School of Arts and Sciences to send a statement that offered no apology or acceptance 
of responsibility or acknowledgement of the gravity of the racist act committed against the Black 
student. I was again so outraged by the administration’s response to what had happened that I 
wrote the Dean to explain to her that her response to the incident of racial profiling of a Yale 
student was entirely unacceptable: 

 
 
[2018 May 8] 
 
Dear Graduate Student,  
 
I write to you about an incident that occurred last evening in the Hall of 
Graduate Studies. A resident of HGS called the Yale police to report that there 
was an unauthorized person in the Common Room. The police responded and 
confirmed the student was in fact a resident of HGS and had every right to be 
there.  
 
Incidents like that of last night remind us of the continued work needed to 
make Yale a truly inclusive place. I am committed to redoubling our efforts to 
build a supportive community in which all graduate students are empowered in 
their intellectual pursuits and professional goals within a welcoming 
environment. An essential part of that effort must be a commitment to mutual 
respect and an open dialog.  
 
Please feel free to contact me with any concerns or comments. 
 
Yours,  
Lynn Cooley, Ph.D. 
Dean, Yale University Graduate School of Arts and Sciences 
C.N.H. Long Professor of Genetics 
Professor of Cell Biology and MCDB  
 
 
[2018 May 9] 
 
Dear Lynn,  
 
Respectfully, your e-mail is the paragon of an inadequate response.  
 
Nowhere in your message do you even use the words "white" or "Black," let alone 
acknowledge the role of race and racial profiling in this "incident," let alone 
condemn racism. Your platitudes about "mutual respect and an open dialog" fall 
flat in light of this omission. I find it personally cowardly and intellectually 
dishonest, and it is precisely such timid responses that perpetuate 
institutional racism at Yale and beyond.  
 
I think you should send another e-mail and state the following: The resident 
in question was a victim of racial profiling committed by another Yale student 
and the Yale police, and Yale condemns and will not tolerate racism.  
I think you, President Salovey, and Chief Higgins of the Yale Police should 
issue a formal apology on behalf of the institution. You should specify what 
tangible changes you will make to institution policy to prevent and address 
racist acts on campus. You should commit to atone for racism on campus, not 
just to issue empty words of apology but to back those words with personally 
painful actions that signal how seriously you take the issue. And you should 
outline disciplinary consequences for people who commit racist acts: without 
consequences, it is virtually inevitable that white students and police will 
continue to abuse their privilege and power to create a hostile environment for 
students of color.  
 
With sincere disappointment,  
 
Philip  
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Days later, following criticism from many voices besides my own, the Dean did release a revised 
statement and outlined steps the university would take to address racism from the Yale police 
towards Yale’s own students. This revised statement was still inadequate, and yet it was also a step 
in the right direction. (I will furnish this full exchange upon request as well.) 
 
I do not have extensive direct experience advocating in the gender non-binary community, nor 
with the LGBTQ community. However, Students For Educational Justice, while focused on racial 
justice in education, is a deeply intersectional body, committed to being a welcoming place for and 
organizing not only young people of color but also many queer and gender non-binary youth. I 
have learned a significant amount from these young people, not only about anti-racism and support 
for other marginalized adult communities, but also about anti-adultism, a topic in which my 
interest waned as I aged out of pre-adulthood, but with which I was delighted to be re-familiarized 
by the young people in SEJ who are working so sincerely at it. 
 
As Assistant Professor of Finance and Real Estate at the Syms School of Business at Yeshiva 
University, I have had an interesting window into a new lens of DEI. All of YU’s students are 
Orthodox Jewish—from one point of view, religious diversity is not our strong suit! Even so, as 
with the Jewish diaspora, there are not only many sects of Judaism, but also many races, gender 
identities, and sexual orientations, and a full complement of personal relationships to Jewish belief 
and custom. The university’s struggle to balance its commitment to Orthodox Jewish values with 
the reality that its students have gender identities and sexual orientations that some who hold those 
values find incongruent with them has at times garnered national attention. I have been 
disappointed with the university’s handling of such cases, but have delighted in the freedom to 
create a safe space in my own classroom for students who are engaging with their own questions 
of how to make sense of their personal identities and their Jewish values. 
 
Teaching at YU has also, in a roundabout way, forced me to engage with what feels to me like 
both religious and ideological diversity. I am a person of Jewish diasporic descent, but I am not 
religious or observant. Thus my students are all from a different religious background than I. And 
our political views, particularly on sensitive issues such as Israel and the situation in the Middle 
East, tend to differ widely. 
 
Teaching finance and real estate, difficult topics are often front and center, as we contend with 
realities that my students often find surprising and contrary to their preconceived notions. I have 
had to guide sensitive conversations about redlining in real estate finance, and about the long-term 
wealth effects of discrimination in access to and costs of lending and capital—topics which many 
of my students from traditional backgrounds doubt or disbelieve at first. These experiences have 
taught me much about the importance of listening to and repeating back the ideas of someone with 
whom we disagree, even when we have the mantle of authority in the classroom. The point is not 
to be right—it is to open eyes, and eyes open when people feel heard and safe. 
 
Should I be fortunate enough to secure a continued faculty position, I shall continue my 
commitment to DEI in every way that I have described so far, as well as in others. First, I shall 
continue both to serve on the Board of and to advise and assist Students For Educational Justice 
as long as my service brings value. Second, I shall continue to make my classroom and collaborative 
work not only safe spaces for members of under-represented groups, but in fact anti-racist, anti-
sexist, queer-positive, gender-inclusive spaces. Third, I shall continue to endeavor to educate 
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myself regarding DEI, through participation in the sorts of discussions, seminars, and workshops I 
have alluded to herein, as well as through extended reading of, listening to, and open-mindedness 
towards writers, speakers, and thinkers of backgrounds that differ from my own. Fourth, I shall 
continue to speak out on behalf of individuals and causes that demand that my voice be mustered 
in support. Fifth, and more generally, in these and other ways that I do not have room to describe 
or may not yet even know, I shall continue to make the promotion of DEI an active and deliberate 
part of my work. DEI is not a box to check; it is a critical goal and mission that requires continuous 
effort and attention from all members of a community, including not only those whose entire jobs 
are dedicated to it but also those whose titles ostensibly suggest that they need not be.  

 
 
 

Philip Kalikman 
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Dear Members of the Education Committee of the Connecticut General Assembly:  

My name is Philip Kalikman, and I am a PhD Candidate in Economics at Yale University. I am 
also an advisor to Students for Educational Justice (SEJ). I support House Bill 7082, with SEJ’s 
amendments. This bill is important to me because the history of race and racism in America, and 
in particular the contributions of Black Americans and African-Americans to America’s 
economic prowess, are not adequately taught anywhere in the educational system, particularly 
given the incredible magnitude of those contributions and their essential role in America’s 
present prosperity.  

I am a white, Jewish American who grew up in San Francisco, a progressive city with a 
population consisting of approximately half people of color when I grew up there. I attended 
schools that were progressive even by San Francisco standards. Nonetheless, I learned virtually 
nothing about the history of race and racism in the United States. I learned that slavery was a 
brief aberration in American history, an innocent mistake made by well-intentioned people who 
“did not know better.” I learned that discrimination stopped after the passage of the Thirteenth 
through Fifteenth Amendments. I understood that Black Americans were far more likely than 
white Americans to live in poverty, to be imprisoned, to use government benefits, and so on--and 
clearly, since the nation was no longer discriminatory, this must have reflected either their 
intrinsic inferiority or their poor choices or cultural values. Nothing else could have made sense 
in light of what I had learned in school.  

Of course, everything I learned was wrong. Slavery was not an aberration, but the fundamental 
economic institution upon which this nation was built. Discrimination did not end with the Civil 
War, but continued throughout the 19th and 20th centuries, in particular with the significant 
economic discrimination and disenfranchisement throughout the first two thirds of the 20th, and 
continues to this day. And the economic impact of stolen labor and wealth, the lack of an 
opportunity to accumulate wealth, and the continued institutional and interpersonal racism of the 
country fully account for Black Americans’ economic outcomes today. That I came to 
understand this is a small miracle, in light of the unified and pervasive forces with a vested 
interest in my not doing so. This knowledge is a threat to the system. What is our democracy if it 
is not actually fair? What is my own sense of entitlement to my economic privilege, if I and my 
ancestors (I am a fourth-generation citizen) did not really earn it, but are instead beneficiaries of 
a system that eventually decided that we Jews were also white and therefore entitled to the 
privileges of Whiteness in that system? I owe a debt of gratitude to patient public intellectuals, 
such as Ta-Nehisi Coates, who painstakingly explained the surface of this untaught history to me 
in landmark pieces such as The Case For Reparations, and to my enlightened friends and peers 
who, instead of cutting off communication with me when I maintained my stubborn insistence on 
the myth of meritocracy and denied their personal accounts of racist treatment as 
unrepresentative or due to misunderstandings, patiently educated me and pointed me in the 
direction of ways I could educate myself further.  

It is for these reasons that I got involved with SEJ, and that I fully and strongly support SEJ’s 
amendments to House Bill 7082. White Americans like me make up the majority of our society, 
and end up holding an even greater proportion of positions of power within it. Our decisions  
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affect all Americans. But we do not learn the truth we would need to make those decisions 
accurately and fairly. We need a school system that teaches all Americans the truth about the 
economic origins of our country and the crucial role Black Americans and African-Americans 
played in those origins and have played since. And we need students and teachers who have their 
minds open to listen to the experiences of their peers. Black students and other students of color 
in my schools spoke to me about their experiences, but their statements challenged my 
worldview and I did not want to hear them. It was easy for me to dismiss their statements 
because there was no institutional voice or structure validating their generous efforts to educate 
me. We never spoke, in the classroom, about racism or what race meant. No teacher or educator 
ever taught me about race as a construct. Without such training, of course I didn’t know how to 
engage with peers who presented a worldview that was so fundamentally different from, and to 
some degree threatening to, my own. Of course, lacking the same experiences, many of my 
teachers were just as dismissive of students’ experiences. How many made racially insensitive 
remarks, stereotyped their students, and thereby alienated them and impaired their ability to learn 
in the classroom? More than I like to recall. I was privileged to have the only consequence of my 
upbringing in a society that protected a myth of white superiority be my own ignorance. But my 
peer students of color had to contend not only with that lie but also with the demoralizing 
consequences of attempting to learn, and to be judged for their progress learning, in a system that 
both insulted and oppressed them and then denied that very oppression.  

As written, House Bill 7082 would be an important first step in addressing the problems I have 
described. But we could do so much more. African-American history is essential and, given our 
nation’s foundation on the institution of slavery, distinct from the history of other peoples of 
color. It must be taught. But we must not simply nod to that distinctiveness without properly 
contextualizing how that history has interacted with the white-empowering creation of race as a 
concept and with the persistence of institutional and interpersonal racism in our society. 
Teaching a history of race and racism will ensure that the distinct history of Black Americans is 
taught with appropriate regard for its impact and place in American society past and present, 
while also enabling students to learn the broader connections between the experiences of other 
peoples of color in American society and the particular experiences of Black Americans. 
Requiring anti-racism / anti-bias trainings for teachers will ensure that students are able to learn, 
and in particular to study these complicated and sensitive topics, in a fair and productive 
environment. And given the depth of topics currently absent from the curriculum, it will take a 
dedicated committee within the Department of Education to ensure that these topics are taught 
with the depth and consideration they deserve, not just that teachers pay lip service to them with 
a nod to the contributions of a few historical leaders.  

Thank you for your time and consideration.  

Sincerely, 

Philip Kalikman  


